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The

purpose of this project was to develop a unit

plan for teachers to help promote self-advocacy skills
in the Individual Education Program (IEP)for students
with mild disabilities.

The results of this study

indicate that students with mild disabilities are
required to be invited to their IEP when consideration
of services are to be discussed.

Students are often not

successful in the IEP process because they are dependent
on others to make decisions for them.

They are not

given the opportunity to make their own choices and
decisions.

They have a poor self-concept, lack of

understanding, self-acceptance and motivation.

Once

students with mild disabilities are prepared with selfadvocacy skills,and have the opportunity to practice
these skills using the portfolio process, they can
function successfully in the IEP process.
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CHAPTER I
Focus of the Project
Introduction
The Individual Education Program(IEP)is a written, legal
document describing special education and related services
provided to the student.

It is developed by a team who

decides what is an appropriate education for the student who
needs services.

The main goal of the IEP meeting is to

discuss the educational needs of the student and write a
program that identifies goals and objectives and needed
related services for the year (P.L. 101-476).

Public Law

101-476 requires that every IEP meeting include:
1.

a person from the school district,other than the

student's teacher;
2.

the student's teacher;

3.

student's parents or guardian

4.

the student, when appropriate;and

5.

others involved in the student's education. Students

with disabilities are not required to be invited to their IEP
unless the purpose of the meeting is for transition (WAC 392171-464,1995). Students have much to gain from being involved
in their IEP's.

During the process they can learn more about

their strengths and skills and how to speak for themselves
(Kupper, 1995).

Peters(l990) states that if the students are

empowered as active team members in all aspects of the IEP
process, they have the opportunity to increase their
independence, self-advocacy skills, and self-esteem.
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statement of the Problem
To be prepared for adulthood students must be able to
make choices and direct their own lives (Kohn, 1993).

Many

people who have a disability are viewed as needing
protection, which often takes the form of others making
decisions for them (Hoffman

&

Field, 1995).

Youth with

disabilities often remain dependent upon others to make
decisions for them (Abery, Rudrud, Arndt, Schauben
Eggebeen, 1995; Martin

&

Marshall, 1995).

&

This being the

case, many students with disabilities have not had adequate
opportunities to make decisions and choices for themselves or
the power to influence their own environment (Miller
1996).

&

Keys,

Students with disabilities often have a poor self-

concept, lack of understanding, self-acceptance (Yuan, 1994)
and motivation (Van Rueson

&

Bos, 1994).

Parents have also

reported that their students have poor self-confidence,
ineffective problem solving, little self-direction, and lack
of awareness of their interests, needs and abilities (Martin
&

Marshall, 1995).

One way to motivate students with

disabilities and help them learn about their strengths,
skills, and how to speak for themselves, is to involve them
in planning and advocating their own education (Van Rueson

&

Bos, 1994; Kupper, 1995).
Purpose of the Project
The purpose of this project is to develop a unit plan to
help teachers promote self-advocacy skills for students with
mild disabilities in the IEP process.
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Limitations of the Project
The literature reviewed was specifically limited in
scope, timeline, and application to students.

This was

purposeful and intentional by the reacher for this project.
The limited scope was to reflect the current
contemporary and often controversial issues related to P.L.
101-476 (1995), and its implications of the IEP and the
transition component.

Specifically the scope was limited to

self-advocacy and self-determination.
The literature review was selected from the past decade
to reflect current practices in the field since the passage
of P.L. 101-476(1995).
This project was intended to be used by elementary aged
students with mild developmental disabilities.

This was an

important aspect of the project which was supported by the
researcher's experience and the recognition of a current need
in the IEP process.

The project is a strategy for teachers

to consider in promoting pre-transitional planning.
Definition of Terms
For the purpose of this project, terms are defined in
the following manner:
Self-advocacy: Occurs any time people speak or act on their
own behalf to improve their quality of life (Alper, Schloss
Schloss,1995).
Self-Determination:
weaknesses.
choices

The ability to know one's strength and

It is also the ability to set goals and make

(Serna

&

Lau-Smith, 1995).

Individual Education Program:

A written statement for a

&
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child with a disability that is developed, reviewed, and
revised in accordance with ss300.341-300.351 (Federal
Register p. 550580).
Mild Disabilities:

Includes Seriously Behaviorally Disabled

(WAC 392-172-118,1995), Communication Disordered (WAC 392172-120,1995), Orthopedically Impaired (WAC 392-172122,1995), Health Impaired (392-172-124,1995), and Specific
Learning Disabilities (WAC 392-172-126,1995).
Portfolio:

A well planned and organized collection of

artifacts or selected pieces of student work.

Portfolios can

monitor and measure the growth of students' knowledge,
skills, and attitudes in a specific subject area(Forte
Schurr,1995).

&

CHAPTER II
REVIEW OF RELATED LITERATURE

INTRODUCTION
The National Information Center for Children and Youth
with Disabilities (1993) states that the four most
fundamental transition skills individuals can have that will
serve him or her well in a variety of adult situations are:
the ability to assess oneselves, awareness of accommodations
needed because of his or her disability, knowledge of their
civil rights, and ability to self-advocate in school, the
workplace and the community.
Martin and Marshall(l995)found that successful
individuals with learning disabilities had:
1.

control of their lives;

2.

the motivation to succeed;

3.

well thought out goals;

4.

persistence;

5.

the ability to adapt to the environment; and

6.

a support network.
Kupper (1995) states that during the IEP process

individuals can learn more about their strengths, skills and
how to speak for themselves.

Van Ruesen and Bos (1994) state

that being involved in planning and advocating for their
education can motivate and empower individuals by providing
opportunities to make decisions concerning their future.

Rationale for self-Advocacy
Individuals with disabilities need to develop the skills
to self-advocate for their needs and rights (Lever, 1996).
5
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Across the nation individuals with disabilities generally
have a lack of skills for self-advocating (Kaiser, 1995).
When a student with disabilities leaves school for college or
transitions into the community, he or she will be expected to
self-advocate.

Most students are completely unprepared to do

this (Battle, Dickens-Wright,

&

Murphy, 1998).

Self-advocacy

skills are often not directly taught (Brinkerhoff, 1994; Aune
& Ness, 1991; Ryan & Price, 1992).

Kaiser (1995) found that

students with mild disabilities were unprepared for adulthood
because of:
1.

traditional curriculum not meeting their needs;

2.

little or no skills for self-advocating;

3.

lack of motivation to stay in school; and

4.

little or no skills to transition to post-secondary

settings.
In order for students with disabilities to become more
successful in adult settings they need to be taught a variety
of academic and self-advocacy skills (Brinckerhoff, 1994).
Students with disabilities need to be taught before they
enter high school how to explore and understand their
strengths, needs and motivation (Battle, Dickens-Wright,

&

Murphy, 1998).
According to the Self-Advocacy Association of Sydney
(1997), self-advocacy is important for individuals with
developmental disabilities(mild disabilities) because:
1.

people are making decisions for them;

2.

they are not given the opportunity to learn things for

themselves;
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3.

they want to make their own choice and speak for

themselves; and
4.

self-advocacy is one way to work together to change

things.
Another aspect of the transition planning involves
parent participation.

Martin and Marshall (1995) reported

parents as saying that the most important problems for
students with disabilities are poor self-confidence,
ineffective problem solving, little self direction, and a
lack of awareness of their interests, needs and abilities.
Yuan (1994) also concluded that students with disabilities
often have a poor self-concept, lack of self-understanding
and self acceptance.

Independent decision making, self-

determination, and the ability to express one's needs are
critical elements of self-advocacy (Brinckerhoff, 1994;
Phillips, 1990).

Therefore, promoting self-advocacy is an

issue to be explained.

Promoting Self-Advocacy
Advocacy requires that consumers with disabilities be
provided with the necessary tools for appropriate decision
making and action (Sablan, 1996).
the tools as self-determination.

Sablan continues to define
Alper, Schloss,

&

Schloss

(1995) state that these tools for self-advocacy can be
learned in childhood through play, informal conversations,
role-playing, videotaping, and peer support groups.
Ness (1995) suggests other ways to encourage selfadvocacy skills, such as:
1.

the individual can identify their support system;
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2.

individual initiate contact with their support system;

3.

individual with support systems guidance identify their

strength and areas for development;
4.

have individuals use reflective feedback;

5.

give opportunities for the individual to participate in

problem solving and decision making;
6.

accept mistakes;

7.

guide the individual through situations;

8.

get to know the individual's strengths and weaknesses;

9.

start with small goals and work up to the big ones;

10.

take time with the individual;

11.

give up control and let events take their own course;

12.

let the individual work things out for themselves;

13.

teach the individuals accommodations needed;

14.

be responsive;

15.

be committed to self-advocacy;

16.

be creative with both decisions and judgments; and

17.

understand that your role in self-advocacy is unclear.
In order to support a self-advocate one must know what

behaviors a successful advocate shows.

Ness (1995) suggests

the following as behaviors of a successful self-advocate:
1.

initiate conversation;

2.

explain disability to others;

3.

communicate clearly their needs;

4.

communicate needs assertively not aggressive;

5.

explain strengths and weaknesses to others;

6.

show self-confidence in describing his or her needs;

7.

develop a positive relationship with people;
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8.

approach the situation calmly and with self-control;

9.

supply information about their disability;

10. show respect to others who are part of their support
system; and
11.

plan ahead for needs.
Battle, Dickens-Wright and Murphy (1998)suggest eight

steps to self-advocacy.

They are:

1.

place students at the center of communication;

2.

set up a portfolio system;

3.

practice, practice, practice;

4.

present portfolio to parents;

5.

follow up on conference results;

6.

update parents and students on progress;

7.

encourage parent to volunteer; and

8.

involve both parents and students in planning (p. 28).
Self-Determination
Enhancing self-determination skills of individuals with

disabilities teaches them to assert their rights, clearly
communicate their needs and become self-advocates (Miller
Keys, 1996).

&

People who are self-determined take control of

their lives, make choices and decisions based on their
interest, abilities and preferences, and take responsibility
for their lives (ARC, 1996).

In order to assume control of

one's life, one must be given the opportunity to express
their preferences, indicate their choices, and make decisions
(Wehmeyer

&

Metzler, 1995).

Students with disabilities must

learn to trust and respect themselves.

They also need to

learn how to gain control of their own lives (Ludi

&

Martin,
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1995).

Learning to take control of one's life is an ongoing

process that involves practice.

Individuals with

disabilities learn more effectively when they have
opportunities to exercise self-determination skills within
their schools, homes, and communities (University of
Minnesota, 1994).
To become self-determined adults life long learning is
needed.

Therefore children must have opportunities and

experiences that are successful and opportunities and
experiences that are not successful.

They need to explore,

take risks, and learn from consequences.

They need

experience in watching adults take control and make
decisions.

This,in turn, helps children learn by

participating in decisions, and making choices in different
environments(Wehmeyer, 1995).

Teaching self-determination

skills in the teen years is not as effective as introducing
these skills earlier in the process (Lundi

&

Martin, 1995).

Kohn (1993) suggests five benefits of having a sense of
self-determination,which are:
1.

effects on general well being -- the emotional adjustment

is better for students who have a sense of selfdetermination;
2.

effects on behaviors and values--students need to take

responsibility for their own behavior.

A student can make

decisions by practicing not by having others make decisions
for them;
3.

effect on academic achievement--when students were in

control of their learning they were able to complete more
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learning tasks in less time, produced better write-ups of
experiments, put more time in their work than needed, missed
less school and scored better on national test of basic
skills;and

4,

effects on teachers--Kohn(1993)continues to support the

idea that self directed students have skills that assist in
their independent classroom behaviors.

When the independent

behavior are in place, the role of the teacher becomes one of
a facilitator.

In this manner the facilitator is the

secondary source of monitoring and the student is the primary
source of self-directing in their classroom behavior.

Thus,

this is the overall benefit of students practicing in a safe
environment these needed opportunities to practice selfdetermination.
Many individuals with disabilities have not had the
opportunity to become self-determined or to learn the skills
and have daily experiences that will enable them to take more
control and make choices in their lives (ARC, 1996).

If

teachers want children to take responsibility for their own
behavior, teachers must first give them responsibility and
plenty of it (Kohn, 1993; Stone, 1995).

Individuals who are

not given choices learn to be dependent on other individuals.
Individuals who are taught to make their own choice and
encouraged to take charge learn to make mature, informed
decisions (University of Minnesota, 1994).
Hoffman and Field (1995) have provided strategies for
supporting the successful learning of self-determination
skills.

For learning to take place teachers must:
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1.

encourage self-determined behavior;

2.

facilitate learning;

3.

see the individual functioning as a full citizen;

4.

give the individual a reason to learn self-determination

skills;
5.

help individuals find their strengths and needs;

6.

teach different personality types and how to deal with

them;
7.

teach communication techniques so that the individual can

communicate with strength and respect;
8.

teach individuals to access an advocate to work with them

and their parents;
9.
10.

provide a definition for success;
provide experiences to practice self-determination

skills;
11.

access organizations to secure needed support;

12.

teach individuals their rights and responsibilities and

how to live up to them;
13.

teach individuals to be persistent even if they have

failures and disappointments;
14.

provide a balance of left and right brain activities;

15.

conduct fair and appropriate assessment techniques;

16.

provide cooperative learning techniques so individuals

can see that working with and through others is a key to
success;and
17.

provide activities that encourage individuals to

interact with and accept support from successful people with
disabilities.
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summary
Most individuals enrolled in special education programs
are not being given the opportunity to participate in the
development of his or her IEP's (Van Reusen
Peters, 1990; Brinckerhoff, 1994; Martin

&

&

Bos, 1994;

Marshall, 1995).

When they are involved in the development of their IEP, few
experience meaningful participation (Kaiser, 1995).

The

special education process does little to empower students
with disabilities.

As a result students do not learn the

skills needed to manage their lives.
upon others (Martin

&

They remain dependent

Marshall, 1995).

The educational

programs for students with disabilities, the skills they are
taught, and the methodology used to teach them is all too
often reflecting the choices of well-meaning parents and
teachers rather then the preferences of the students (Abrey,
et. al., 1995).

An informal survey conducted by Brinckerhoff

(1994) found that "only a handful of students knew what the
letters IEP represented" (p. 230).

Without training,

individuals do not have the ability to attend an IEP
conference surrounded by a roomful of professionals and
actively participate (DeNomme, 1995).
Individuals have much to gain from being involved in the
IEP process (Kupper, 1995).

Actively involved students are

more likely to have a vested interest in the development of
their education (Brinckerhoff, 1994; Peters, 1990).

Students

can learn to assume control and responsibility by identifying
and prioritizing IEP goals and taking a leadership role in
the IEP meeting (Wehmeyer, 1995).

Once an individual is
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prepared with self-determination and self-advocacy skills, he
or she can function successfully in his or her individual
planning meeting and express personal strengths, weaknesses
and desires (Ness, 1995).
The portfolio process can be used to help the students
with disabilities practice the skills needed to be selfadvocates.

The process can also help students practice the

conference part of the IEP process by discussing the
portfolio with the teacher weekly (Battle, Dickens-Wright,
Murphy, 1998).

&

CHAPTER III
Procedures
The purpose of this project was to develop an initial
unit plan format for teachers to help promote self-advocacy
skills for students with mild disabilities.

The unit plan

utilizes portfolio assessment.
scope of Project
The review of literature related to self-advocacy, selfdetermination, IEP participation and portfolio assessment was
read, evaluated and summarized.

The results of this study

indicate that students with mild disabilities are required to
be invited when transition is to be discussed.

Students are

often not successful in the IEP process because they are
dependent on others to make decisions for them.

They are not

given the opportunity to make their own choices and
decisions.

They have a poor self-concept, lack of

understanding, self-acceptance and motivation.

Once students

with disabilities are prepared with self-advocacy skills.
Have the opportunity to practice these skills using the
portfolio process they can function successfully in the IEP
process.
Unit Plan Design
The unit plan was divided into sections.

The first

section introduces the reasons why self-advocacy in the IEP
process is needed.

The second section explains the each

section of the portfolio.

The first section of the portfolio

describes how to set up the student profile(IDEAS).

Included

in this section is I-Individual accommodations, D-developing
15
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goals,E-experiences and resume development,A-analyzing
self/self portrait, ands-securing recommendations.

The

second section of the portfolio give suggestions for work
samples used in the portfolio.

The third section of the

portfolio describes how students will evaluate and select
work samples.

The fourth and last section of the portfolio

explains the student portfolio management.
ends with a short summary of the portfolio.

This unit plan

CHAPTER IV
The Unit Plan
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PROMOTING SELF-ADVOCACY SKILLS
FOR STUDENTS WITH MILD DISABILITIES

Unit Plan Overview
Self-advocacy portfolio
Introduction
Portfolio Sections
Section one:

Student profile (IDEAS)

A.

I-Individual accommodations

B.

D-developing goals

C.

E-experiences and resume development

D.

A-analyzing self/self portrait

E.

S-securing recommendations

Section two:
Section three:

Student work samples
student evaluation and selection of work
samples for portfolio

Section four:

student portfolio management

Summary

19
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Introduction
Research and experience have shown that students with
disabilities leaving high school into post high school
situations have little or no self-advocacy skills.
low self.-esteem and self-confidence.

They have

They have difficulty

advocating for themselves because they tend to depend on
others to make decisions and take care of them.

In order for

the student to self-advocate for themselves teachers and
parents must give them the opportunity to practice selfadvocating in an nurturing and safe environment.

This

handbook gives parents guidelines on how to help their
student with disabilities gain self-esteem and confidence in
the home.

It also gives the teacher guidelines in using the

portfolio process as a practice tool in helping the student
put together the needed visual information to self-advocate
in the Individual Education Program(IEP)and to promote the
self confidence needed to self-advocate for themselves.
Many students with disabilities need to have time to
practice the skills needed to be an effective participant in
the IEP process.

One way that teachers can help with this is

to set up a portfolio system in the classroom and establish
weekly discussion of the portfolio.

The portfolio provides

the students with the opportunity to practice the skills
needed to self-advocate in a safe environment.
Sections of the portfolio
Section One Student Profile. This section is made up of
visual pieces of information that will help the student be
able to communicate smoothly about themselves.

It gives the
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student something visual that they have had time to think
about beforehand therefore making it easier to communicate
smoothly and effectively with others about themselves.
Things to include in this section are:

(The IDEAS acronym is

used to help teach the students a pneumonic way to remember
what pieces of information are needed to be included in this
section.)
1.

I-Individual accommodations- This is a list the

student has made of the accommodations they need to be
successful(see appendix C for a sample list of
accommodations).

This gives the student a visual piece of

information to show to others when communicating the things
they need to help them succeed.(See appendix D for sample
list of accommodations.)
2.

l>-Deyelopment of goals - These are the goals the

student makes for the coming year (see appendix D for sample
worksheets on goals, needs, wants).

This helps the students

set up goals for the coming year.
3.

E-Experiences and resume development- a resume the

student makes that has to do with activities at school (see
appendix E for resume worksheet and sample of a resume).
This can be expanded into a real resume when the student
reaches high school.

This gives the students a visual piece

of information that helps them to communicate to others what
they have done, what they are good at and give vital
information that people need to know about the student.
4•

.A-Analyzing self/self portrait- The portrait can be
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in the form of an collage, name poem,story about themselves,
or a picture of themselves.

This gives the student a visual

piece to help in the communicating to others about what they
like.

They don't have to be embarrassed about talking about

themselves.
drawing.

They can just explain the collage,name poem or

Section one provides students with visual

information that can be used in the present level of
performance section of the IEP.

It also serves as a way for

the student to tell others about themselves without having to
feel flustered.
5.

S- Securing recommendations- written recommendations

from teachers, principal, custodian, secretary, etc.

These

recommendations can be from anyone who is involved with the
student(see appendix F for a cover letter to the person
writing the recommendation).
essential.

This part of the portfolio is

(I have found from experience that this really

boosts students self-confidence to have someone, like their
teacher, write nice things about them.

I have had students

read them over and over again.)
Section 2 Student work sample suggestions. This
section will give students hard evidence of things they do
well and things they need to work on.
section are:
1.

worksheets;

2.

copies of awards, prizes;

3.

homework papers;

4.

tests-quizzes;

5.

written work;

Included in this
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6.

samples of art work;

7.

projects done;and

8.

corrected papers.
Section two provides the student with a chance to show

off the work that they do.

This section can help later in

the IEP process when the student has to come up with goals
and objectives for the next year.

It also gives hard

evidence showing what they can and can not do.

It shows

progress towards their goals.
section Three student evaluation and selection of work
samples for portfolio. This section gives the
chance to reflect on the things they have done.

student the
This can be

in the form of a written paper done by the student or could
be a paper written by both the teacher and the student during
the weekly discussion of the portfolio.

Students may also do

this orally on a tape recorder(see appendix H for the
evaluation question worksheet).

Section three helps the

student think about the things they have done in the
classroom.

They answer specific questions that will help

later when they are involved in the IEP process talking about
goals and objectives and present levels of performance.
Student Portfolio Management
Once the portfolio is set up the teacher should plan a
day during the week for independent worksheet activities so
they can meet with each student weekly to discuss their
portfolio. When discussing the portfolio with the student the
teacher should help them set realistic goals and help them to
recognize their strength and weaknesses.

Provide them with
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practice in a safe environment corrununicating their feelings,
strengths, weakness and accorrunodations. Provide the student
opportunities to share their portfolio with other teachers,
students and their parents.

This sharing helps the students

gain confidence and have exposure to others that have
different opinions and personalities.

Role playing with the

students different situations that call for them to selfadvocate is also effective.

This gives them the opportunity

to practice situations before they arise and give them tools
ahead of time.

Encourage them to be involved in their IEP,

even when they aren't required to be. Weekly practice in
corrununicating and setting goals gives the student the
opportunity to gain confidence and self-esteem. This in turn
helps the student to feel in control of where they are going.
It also helps to make a smooth transition from talking to the
teacher about their goals and reflections to being involved
in their IEP program.

The portfolio process gives the

student the opportunity to practice the skills needed to
self-advocate in the IEP process and beyond school.
The main goal of education is to guide students in
becoming successful adults.

Many students with disabilities

are not successful because they do not have the skills
necessary to self-advocate.

These few guidelines can bring

the student closer to success by giving them the selfconfidence and knowledge to start self-advocating.

The

earlier this process starts the more practice students will
get in self-advocating.
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summary
This unit plan was developed as a pre-expositional
activity prior to the legislated transition school to work
model.

Appendices
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Appendix A
Accommodations
1.

extended time on tests;

2.

have the test read to me;

3.

take the test orally;

4.

textbooks on tape;

5.

set of books for home and school;

6.

use a calculator;

7.

use a dictionary;

8.

have additional time to get from class to class;

9.

use a tape recorder to record notes;

10.

use the teachers notes;

11.

someone to edit my work.

Adapted from National Information Center for Children and
Youth with Disabilities(l995).
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Appendix B
Goals worksheet
Make a wish list of goals that you would like to accomplish
in the future.

be?

1.

2.

3.

4.

5.

What do you want to do?

What do I need to get there?

Who do you want to

29
Needs Worksheet
Directions:

Answer the following questions to find your

needs.
1.

What's my hardest class?

2.

What is the hardest part of the class for me?

3.

What can help me do better in this class?

Adapted from the National Information Center for Children and
Youth with Disabilities (1995).
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Strengths Worksheet
Directions:

Answer the following questions to find your

strengths.
1.

What is my best class?

2.

What do I do well in this class?

3.

What helps me do well?

Adapted from The National Information Center for Children
and Youth with Disabilities(l995).
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Appendix C
RESUME WORKSHEET
Name:
Address:
Phone Number:
Grade:
School:
Best subject(Why):
Worst Subject (Why):
Projects I have done:
Things I like (Why):
Things I don't like (Why):
GPA:
Awards received:
Reconunendations:

32
Sample Resume

Resume
John Smith
123 hiway
Yakima, wa. 98902
I am a fifth grader at M. L. King elementary School.
subject is P. E. because I like to exercise.

My best

My worst

subject is reading because I really struggle with sounding
out the words.

I really like to paint and run.

I really

don't like snakes.
Recommendations
1.

Mrs. Franz- Resource Room Teacher, M. L. King.

2.

Mr. Franz- Paraprofessional, M. L. King.

3.

Mr. Martinez- Principal, M. L. King.
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Appendix D
Sample Cover Letter for Recommendations

Dear
I'm making a portfolio for my class
portfolio is my school resume.
three recommendations.

Included in the

For my school resume I need

I am writing to ask if you could

write me a recommendation.

Could you please include the

following:
1.

Who are you and what is your position?

2.

How do you know me?

3.

What is it that you like about me?

4.

What do you think I do well?

5.

Any advice you have for me.

Thank you for your time, I really appreciate it.

Sincerely,
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Appendix E
Evaluation Questions
1.

What can I do that I couldn't do before?

2.

What do I know that I didn't know before?

3.

What things can I do better?

4.

What areas do I still need to work in?

5.

What could I do different next time?

6.

What tasks represented in the portfolio were easiest for

me to do? Most difficult? Most interesting and fun?

7.

How can this help me reach my goals?

8.

Where do I need to go from here?

CHAPTER V
summary.conclusions.Recommendations
summary
The purpose of this project was to develop a unit plan
for teachers to help promote self-advocacy skills in the IEP
process for students with mild disabilities.

Students with

mild disabilities are required to be invited to be a part of
the IEP process when transition is discussed.

Students with

disabilities are often dependent on others to make decisions
for them because they have not been given the opportunities
to make decisions and choices for themselves.

They also have

a poor self-concept, lack of understanding, self acceptance
and motivation.

Therefore they are not able to participate

effectively in the IEP process when they are required.

Once

the student is prepared with self-advocacy and selfdetermination skills, they can function successfully in their
IEP.
conclusions
A literature review revealed that.

Self-advocacy and

self-determination skills are important for students with
disabilities to succeed in life.

As a result of this

project, the following conclusions have been made.
1.

Self-advocacy and self-determination skills should

be taught as soon as the student enters special education.
2.

In order to be an effective self-advocate, students

need to be taught, and involved in the IEP process.
3.

Students need to be invited to each IEP meeting.
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Recommendations
1.

More research needs to be done on how self-advocacy

and self-determination skills have an effect on students with
disabilities performance in the IEP process.
2.

More research needs to be done showing the effects

self-advocacy and self-determination skills have on students
with disabilities after high school.
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